
Course Overview and Philosophy: 
1 full year, 1.4 weighted course 

 

     This elective course may only be taken by students who have earned a 90% average or 

better in either college prep English 10 or college prep English 11.  This means that the 

number of students is limited, which allows for more student-to-student and student-to- 

teacher interactions.  Because Mercer students study literature by genres in their 

sophomore year and American literature in their junior year, the bulk of the reading for 

this year will be British and European literature.  The overall purpose of the course is to 

expose student to a variety of literature and to have them interact with the literature on a 

high level.   

 

     The course is designed in a chronological fashion so that students can learn to see how 

these major works are both landmarks (markers of the historical influences of the time) 

and bridges (transitions to later times and to all time).  Students are expected to complete 

reading carefully outside of class, so that they will be prepared to discuss the literature in 

class.  In addition, students will have many opportunities to practice writing.  Some of 

these writing assignments will focus on writing to learn, like journaling and one page 

reaction papers.  Other writing assignments will exhibit comprehension, for example 

discussing symbols in a work, while others will require research in order to be completed, 

writing for publication.  Finally, students will have several opportunities to write 

creatively and model different types of genres and styles.  This will lead to greater 

appreciation of the decisions that published authors must make about word choice, style, 

and point of view. 

 

     The course is designed to be rigorous in both work and thought in order to mimic 

freshman English courses and to prepare students to be successful on the Advanced 

Placement exam.  Students will be expected to complete summer work as well as nightly 

assignments.  Grading will come from a variety of sources: pop quizzes on reading, short 

writing assignments, essays, speeches and projects, objective tests and essay tests.  The 

teacher is available before and after school for additional help and conferences. 

 

 

Before September: 

 
     We meet in late May to go over summer work.  These pieces were chosen to expose 

incoming students to the major types of reading they will encounter in the class and on 

the exam.  Thus, they will read a novel, Charles Dickens’s Tale of Two Cities, and 

complete a lengthy journal assignment outlining their comments and questions.  They 

will also complete William Shakespeare’s Macbeth and complete a scene by scene 

synopsis plus 2 page reactions between acts.  They will read a sample A.P. poetry essay 

question (usually “Blackberry-Picking”) and complete a timed writing on it.  Finally, 

students will finish a 3-5 page essay to showcase their essay writing skills. 

 



 

 

 

Week by Week Plan: 
 

Unit 1:  Introduction to the Course and Summer Work 
Approximate time frame:  4 weeks 

 

Part 1:  Introduction 

Week 1:  Introduction of the course, overview of the test, sample multiple choice 

examples, collecting summer journals, scoring each other’s sample poetry section, poetry 

terms reviewed, meter work, practice poetry: “A Woman’s World” “To Autumn” and 

“Sonnet 55” 

Part 2: Summer Lit Revisited 

Week 2-4:   Reviewing summer reading: Macbeth and Tale of Two Cities.  Drama and 

prose term review, focus on spectacle, rewriting soliloquies, watching multiple versions 

of the drama and an Arts and Entertainment production of TOTC and comparing and 

contrasting those to the literature, writing a paper naming the most despicable character 

in the play and using that to debate with textual references, researching aspects to aid in 

understanding TOTC: Dickens’s life, French Revolution etc. and creating multi media 

presentations to share with the class. 

 

     Students will get their graded journals back with highlights illustrating the most 

thoughtful comments and questions.  These will be used to aid in class discussions.  

Students will also receive individual and group writing instruction based on their first 

essay.  Selections from The Nuts and Bolts of College Writing by Michael Harvey will be 

used throughout the course to add students in revising and editing their writing.  Help will 

depend on students’ needs but at this point in the year, we focus on the chapter on “The 

Pompous Style at School,” which aids students in understanding their need for concise 

language and the chapter entitled “The Historical Present,” which will aid them in their 

use of verbs.  Essays will be returned with comments and students will revise them and 

turn in the original and revised copy for further grading and review.  In addition, 

grammatical problems (often agreement, comma errors, and run ons and fragments) will 

be handled using teacher-created reminders and overheads with their errors.  We will 

review the conventions of formal language and make corrections together.  Also students 

will take an objective test and an essay test to complete the summer work. 

 

 
Unit 2:  Works in Translation—The Classics 

Approximate time frame: 2 ½ weeks 

 

Part 1: Greeks: 



     Students will study classical pieces in translation. These works will include Oedipus 

Rex, Medea, and selected excerpts from essays by Plato and Aristotle.  We will learn 

about the way that Greek audiences would have watched these plays and watch a portion 

of a DVD of an updated version.  Students will also compare the art, sculpture, and 

architecture of the time to the stylistic components of the writing.  Students will be 

required to read a short critical essay and react to that orally.  This will allow them to 

begin to learn the language of the literary critic.  As a class, we will highlight and discuss 

this rhetoric.  We will look for poetic devices as well as theatrical devices in both plays.  

We will seek to find evidence of the great philosophers in the mouths of the characters.  

A test with both objective and essay questions will complete the unit.  Pop quizzes on 

nightly reading will be held. 

 

 

Part 2: Beowulf 

     Students will discuss the importance of translation, by examining 4 different ways the 

first word has been translated.  Students will have to use their knowledge of connotation 

to determine and make a case for which word they like best as an opening.  Also students 

will find examples of Seamus Heaney’s supposed Irish bias in the translation in the 

Norton Anthology. Listening to the original sound of the Anglo Saxon language and 

learning the conventions of Anglo Saxon style will be an important part of the historical 

element.  In addition, students will read Gardner’s “Grendel” and Wilbur’s “Beowulf” 

and discuss the importance of point of view. Students will complete a writing assignment 

in which they will be given a section of the original poem and asked to update it in a 

particular style (Country Western or Rap for ex) or rewrite it from a different point of 

view or in short story format.  This will then be performed/shared with the class.  We will 

also use this creative assignment to discuss the importance of voice.  (They will be 

writing the section from a different characters’ point of view.) An open book essay test 

will complete the unit. 

 

Unit 3:  Medieval Literature 
Approximate time frame: 4 weeks 

 

Part 1: “A Picture of the People:  The Canterbury Tales” 

 

 Students will be reading the General Prologue in its original language and will 

listen to sections of it on the Norton CD.  Students will work alone and in groups to 

comprehend medieval descriptions and the underlying irony. Relationships between 

characters and an understanding of the social classes of the Middle Ages will be explored 

through an illustration of a dinner party and an accompanying expository writing 

assignment.  In addition, students will attempt to use subtlety and rhyme to portray a 

stereotypic high school student on an imaginary journey to Disney World.  These will be 

graded and shared and students will discuss the lines that are most powerful and the 

difficulty of creating a character with both accuracy and fondness.  

 

     Stories read include “The Miller’s Tale,” The Wife of Bath’s Prologue and Tale” and 

“The Pardoner’s Tale.”  Most selections including the G.P. will be read in the original 



Middle English.  Reading quizzes using the book will determine students’ abilities to read 

early English on their own.   Students will write about “The Pardoner’s Tale” as the 

perfect short story in a one page evaluation.  And students will debate the morality of the 

Wife of Bath using the text as proof.  The way an author creates sympathy for his 

characters will be of special importance.  Pop quizzes on daily reading will be held, and a 

teacher-created reader’s guide will aid students in understanding the different 

characteristics of the pilgrims.  Students will take an objective test and complete a 44 

minute timed essay on Chaucer’s works. 

 

Part 2:  King Arthur and Chivalry 

 

     Students will read several different versions of the King Arthur legend and discuss 

how those versions relate to the values of their time.  Sections from A & E’s King Arthur 

and sections from A & E’s The Middle Ages will be shown.  Students will read Sir 

Gawain and the Green Knight, Morte D’Arthur by Malory, selections from Tennyson’s 

“Idylls of the King.”  They will also be asked to watch and write a short reaction to an 

updated version of the King Arthur legend.  Students will compare and contrast audiences 

of today and of old and how the style of presentation is made to match the audience. 

 

     A focus will be on finding examples of chivalry in the works and on tracing the 

character of Arthur.  In addition, students will be using a number of literary criticisms.  

They will be expected to summarize these and as a class we will find support or lack of 

support in the literature.  Students will complete a timed essay on chivalry and how the 

qualities of chivalry are represented in the pieces we studied. They will also be asked to 

come up with a thesis, conduct limited research, and write a draft of a 5 page literary 

analytical paper on a subject of their choosing.  Students will use the medieval literature 

in both parts of this unit to back up their suppositions.  They will also be required to use 

and cite at least one literary critic.  We will be reviewing the use of sources.  Chapters 

from Nuts and Bolts on “Weaving Sources into Your Prose” and “Quoting Effectively” 

will be assigned and discussed.  The drafts will be peer edited for organization, logic of 

argument and style and teacher help be given with proper MLA citation.  Focus here will 

be on using the conventions of language and of using quotations properly.  Students will 

develop the use of critical language. 

 

 

Unit 4:  Renaissance Literature 
Approximate time frame:  6 weeks 

 

Part 1:  “The Rebirth of Drama:  Shakespeare and Marlowe 

 

     Students will use Shakespeare’s Hamlet and Marlowe’s Dr. Faustus to discuss 

elements of drama including spectacle, soliloquy and asides.  Students will compare ad 

contrast the styles of these two pieces including structure, word choice, meter and 

tragedy.  Several video versions of Hamlet will be used to enable students to compare and 

contrast stage business and inflection as it impacts a performance.   

 



     Pop quizzes will reward careful student reading.  Writing activities will include 

summaries of a famous soliloquy as well as personal reactions to the themes.  Assessment 

will include both objective and essay questions.  Students will complete a 

compare/contrast essay on 2 characters chosen out of a hat. This writing assignment will 

ask students to focus on learning to use and cite line numbers from plays to aid them in 

supporting their thesis.  In addition, we will learn about the difference between active and 

passive voice using exercises from Warriner’s and the chapter on this in Nuts and Bolts. 

A final project will allow students to choose one: act out sections of the play, perform 

memorized soliloquies, rewrite a scene in updated language, or make a movie of a scene. 

 

Part 2:  Renaissance Poetry and Essays 

 

       Students will examine the three kinds of sonnets and learn to identify each.  Selected 

poetry will include “The Passionate Shepherd” “The Nymph’s Reply,” Jonson’s “To 

Shakespeare,” and selected other pieces by Marlowe, Raleigh and Jonson.  Students will 

dissect the sonnets and compare and contrast them.  Use of imagery will be discussed.  

Students will be given a creative writing assignment to complete a sonnet of their own 

with a rhyme pattern, volta, and appropriate imagery.  In addition, students will work 

with selected pieces of Cavalier and Metaphysical poetry.  A timed essay will give them 

2 poems and ask them to identify each as either Cavalier or Metaphysical and to support 

their answers with details about each school of thought and the texts provided. 

 

     Students will also read excerpts from Machiavelli’s “The Prince” and discuss its 

application to modern rulers and King Hamlet.  During this time students will be assigned 

a research paper, which will continue into the following unit. 

 

 

 

Unit 5:  Restoration Literature and Research Papers 
Approximate time frame:  3 weeks 

 
Part 1: Extended research paper 

 

     Students will be given the opportunity to select a major work for extended research.  

A list of appropriate World literature authors will be distributed.  Students will choose a 

novel or two full length plays by the same author.  They will have to complete the 

reading on their own, conference with the teacher twice and each other once.  They will 

be required to come up with an arguable thesis and use the literature and critical excerpts 

appropriately to prove their point.  Several days will be set aside to give students 

opportunities to review MLA style and use of the handbooks.  In addition, students will 

share their rough drafts with me and each other to check for organization, use of logical 

arguments, conventions, and literary style.  Students will be graded on organization, use 

of research, originality, style, and conventions.  This 10 page paper should reflect all 

elements of writing we have studied this year: intros and conclusions, transitions, the use 

of historical present, active voice, clarity, parallelism, use of sources within the text, and 

conventions of language.  In addition to meetings with me and other students as they are 



working, students will also meet with the teacher one-on-one after reading over the grade 

and comments the teacher made to discuss their strengths and weaknesses as writers.  

This will allow me an opportunity to highlight concerns about writing that remain so that 

we can fine tune those issues before the year is over. The Hallmark Hall of Fame 

production of Gulliver’s Travels will be aired while individual conferences are going on 

so that students can get an idea about the other three sections of the novel. 

 

Part 2: The Restoration and Satire 

 

     Using teacher created handouts and several Dave Barry satires, students will locate 

examples of satiric techniques in Swift’s “A Modest Proposal” and part IV in Gulliver’s 

Travels.  Quizzes will be held on reading, and students will be asked to write to explain 

particular satire as it relates to the Restoration.  Pop quizzes will encourage careful 

reading for satire and irony.  Students will also read the literary criticism in the foreword 

and apply it to their reading.  Students will finish G.T.  by writing a one page paper on 

what theme they believe Swift is trying to convey.   

 

     Furthermore, students will be required to complete an original satire in which they use 

and label several satiric elements.  They will also research and find a modern satire of 

their own choosing and complete a writing assignment in which they summarize the 

article’s main points, locate several satiric techniques and react to the ideas presented 

from their own point of view.  These will be shared with the class and discussed. By the 

end of the unit, student will see how and why satire is often stronger and harsher than 

more straightforward criticism.  

 

 

 

 

Unit 6:  Romantic Poetry 
Approximate time frame:  2 weeks 

 

     Students will be assigned one poet of the Romantic era to focus on.  They will be 

assigned to read a poem by the poet, research biographical background, find at least 2 

literary criticisms on the poet or poem and complete a writing assignment which shows 

their comprehension of the poem, the poetic devices, the elements of Romantic style, the 

theme and criticisms.  They will then present this information to the class in a 10 minute 

multi-media presentation complete with art.  Other students will take notes and complete 

notebooks on the different Romantic poets from their listening and discuss their personal 

evaluations of each piece.  In addition, students will write a lyrical poem in the style of 

one of the authors.  With this original piece, students will submit a one page explanation 

of how it fits the Romantic style and what their inspiration was.  Finally, students will 

complete a sample A.P. essay test on a Romantic poem they have not seen before, and we 

will discuss appropriate answers and organization.  

  

    Possible poems will be taken from the Norton Anthology and may include poems like 

Coleridge’s “The Rime of the Ancient Mariner,” Felicia Hemans’s “A Spirit’s Return,”  



Keats’s “Ode on a Grecian Urn” and “Ode to a Nightingale,” Lord Byron’s “Darkness,”  

Wordsworth’s “Lines Composed a Few Miles Above Tintern Abbey,”  Barbauld’s “A 

Summer Evening’s Meditation,”  and Shelley’s “Ode to the West Wind” and “To a 

Skylark” among others.  The exact number of Romantic pieces will be determined by the 

number of students in the class and their interests.   

 

 

Unit 7:  Tess of the D’Urbervilles 
Approximate time frame:  4 weeks 

 

          Students will use this novel to again discuss the importance of time period on 

literature.  They will discuss how Tess is an atypical Victorian heroine and cite examples 

of problems the Victorian public would have with the novel and its themes.  Time will 

also be spent discussing universal elements of the novel and students will have to update 

an important section of the play, using updated language, location, and situations.  They 

will also write a one page comprehension papers to prove or disprove the idea that Tess 

was raped.  Plus they will also write one page papers on how the alleged rape has 

changed her.  The use of textual references and the importance of author’s word choice 

will be illustrated.  Students will mark their books with examples of themes and symbols 

and do activities on these as to why they are appropriate and how they add to the novel’s 

tone and theme.  An activity on 6 different literary schools of thought will be completed 

so that students can see how people with different philosophies can focus on different 

elements of the same piece.  Sections of the Arts and Entertainment Network miniseries 

will be shown so that students can compare and contrast the director’s vision with their 

own. 

     Pop quizzes will be held to encourage preparation for daily discussions. Also, students 

will complete an essay test on Tess of the D’Urbervilles and they will each be assigned a 

character on which to write a 5 page character analysis.  Students will come up with an 

arguable thesis about Tess, Angel or Alec, write these papers out of class and share the 

completed effort with their classmates.  They will have opportunity to meet with me 

regarding their ideas and get help with generating an original thesis.  The final product 

will be graded on originality, use of quotes from the novel (5 will be required), 

persuasiveness, style, and conventions. 

 

 

Unit 8:  Modern Drama 
Approximate time frame:  3 weeks 

 

     Students will be informed about important modern “isms” and seek to find examples 

of these in modern plays.  Ideas studied will include feminism, existentialism, realism, 

imagism, and aestheticism.  Students will read Ibsen’s “A Doll House” and “Hedda 

Gabler,” Wilde’s “The Importance of Being Earnest,” and Becket’s “Waiting for Godot.”  

An effort will be made to include viewings of scenes from plays so that students can 

appreciate the effect of stage business and spectacle on the audience.  These pieces will 

also be compared to modern art so that students can see the same “isms” in the art of the 

time period. 



 
     Writing assignments will often be 1-2 pages as students use specific sections of the 

plays and answer focused questions on elements of style, character, and tone.  These will 

be scored on the same 1-9 scale that the College Board uses.  In addition, students will be 

asked to compare and contrast characters and themes of different plays in a three page 

paper.  The final test will be both objective and essay.  Also, students will be asked to 

choose a section to perform for the class in a dramatic fashion.  This will involve their 

choice of presenting a soliloquy from one of the modern plays, doing a dramatic 

interpretation complete with voices, or working in a group to create a movie or live 

performance of one of the pieces.  This will add students in understanding character and 

the importance of props and stage direction. 

 

 

 

Unit 9:  Modern Fiction and Essays 
Approximate time frame:  5 ½ weeks 

**Within this unit, students will be taking the A.P. exams—English, Calculus, and 

Psychology and will also be reviewing testing practices 

 

Part 1:  Short Writings: stories, poems and essays 

 

      Students will be reading a variety of short stories and essays from the modern era.  

Literature will include Joyce’s “The Dead” and “Araby,”  Woolf’s “Death of a Moth” 

and “The Lady in the Looking Glass,”  Eliot’s “Hollow Men” and “The Love Song of 

…” and “Preludes,”  Mansfield’s “The Garden Party,”  Laurence’s “Odour of 

Chrysanthemums” and “The Horse Dealer’s Daughter, “  selected poems by Yeats and 

Dylan Thomas and essays by Thurber.  Others will be chosen from the Norton Anthology 

as time allows. 

     Pop quizzes will be held to encourage careful reading.  Students will be asked to 

complete a reading log for each day’s assignments illustrating comprehension and asking 

questions.  These questions and their comments will be used along with textual references 

to aid in discussion on character, tone, the importance of setting, word choice, and theme. 

A modern prose piece the students have not seen before will be given to them with an 

A.P. style question as a unit test.  Students will be scored on originality and support.  

 

Part 2:  Survivor Game:  The Lord of the Flies 

 

     Students will read Golding’s novel and compete in a teacher-created Survivor game to 

bring their senior year to a close.  Students will be divided into tribes and their pop 

quizzes will add points to their tribes’ final tally.  In addition, they will learn about 

qualities of teamwork and leadership by discussing these attributes in the boys on the 

island and also by participating in events chosen to underscore important issues.  Some 

challenges will be intellectual, some will be based on physical endurance, and others will 

require teamwork and decision-making skills.  Students will use this novel to review 

allegory and discuss symbols and examples of modernism.   

 



     Writing will include essays on who they believe to be the best leader in the novel 

using textual support, journals on the character that is most similar to each student, and a 

creative writing assignment in which students will rewrite the ending.  Scenes will be 

shown from both the updated version and the black and white version of the novel so that 

students can react.  Final test will be an essay on leadership and teamwork. 

 

Unit 10: Final 
Approximate time frame: 1 week 

 

     During the final week of class, students will have all tests and quizzes returned and 

will use these to review.  The final exam itself will be a 2 days—one day all objective 

questions focusing on literary vocabulary and examples, and the other a single essay 

question.  Students will have the opportunity in writing to assess their own progress in 

writing and literary analysis. 

 

 

 

 

 


